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NASP Program Approval Board 
Condition Standard I Rubric 

 
Element 

 
Not Acceptable 

 
Marginally Acceptable Fully Acceptable 

C.1.  ___ A primary focus on or 
affiliation with school psychology 
is not evident in the program’s 
title, degree, or documents.  

___ Although “school psychology” 
may be in the program’s title it is 
unclear if the primary focus or 
affiliation is school psychology. 

___ The program is clearly 
identified by title, degree, and 
program documents as being 
a “school psychology 
program.” 

___The program has no 
framework/objectives, or ones 
that are very broad or vague, 
doesn’t articulate candidate 
outcomes, or articulates 
outcomes not consistent with the 
field of school psychology 
 

___ The program has a 
framework/objectives, but it is unclear 
if they articulate candidate outcomes 
consistent with the field of school 
psychology. 

___ The program has a clear 
framework and set of goals or 
objectives for candidate 
outcomes consistent with the 
field of school psychology 
 

___ Little or no emphasis on 
human diversity is evidenced in 
program objectives, 
development of candidate 
knowledge and skills, and other 
aspects of the program, or is 
represented much less than 
expected given the program’s 
focus/location.  
 

___ Human diversity is minimally 
represented in program objectives, 
development of candidate 
knowledge and skills, and other 
aspects of the program, or is 
represented somewhat less than 
expected given the program’s 
focus/location and NASP Standards.  

___ Human diversity is infused 
throughout program 
objectives, development of 
candidate knowledge and 
skills, and other aspects of the 
program to an extent 
consistent with the program’s 
focus/location and NASP 
Standards.  
 
 

___ There is little or no evidence 
of an integrated, sequential 
program of study and field 
experiences or, if one is required, 
candidates don’t appear to 

___ There is some evidence of an 
integrated, sequential program of 
study and field experiences, but 
evidence of practice (e.g.,, 
transcripts) is not entirely consistent 

___ The program has an 
integrated, sequential 
program of study and field 
experiences based on the 
program’s philosophy/mission; 
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follow it consistently based on 
evidence of practice (e.g., 
transcripts) 
 

with policy.  evidence of practice (e.g., 
transcripts) is consistent with 
policy.   

____ It is not clear whether full-
time or part-time study is 
required, and/or it cannot be 
determined how or when 
candidates develop a 
professional identity as school 
psychologists or an affiliation with 
colleagues and faculty, or 
program practice appears 
inconsistent with policy.   

___ The program requires either full-
time study, or part-time or alternative 
study that provides some opportunity 
for candidates to establish 
professional identity as school 
psychologists and an affiliation with 
colleagues and faculty, but they are 
not multiple and systematic, or are 
otherwise inadequate.  

___The program requires either 
full-time study, or part-time or 
alternative study that provides 
multiple and systematic 
opportunities to establish 
professional identity as school 
psychologists and an affiliation 
with colleagues and faculty.  

 ___ There is little or no evidence 
that systematic, performance-
based evaluation and 
accountability procedures are 
used to improve the quality of 
the program 

___ Attempts appear to be made to 
use to use performance-based 
evaluation and accountability 
procedures to improve the quality of 
the program, but efforts are limited, or 
do not appear to be systematic. 

___ Systematic, performance-
based evaluation and 
accountability procedures are 
used to improve the quality of 
the program 

Element 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

C.2 ___ It is not clear how many 
faculty are assigned to the 
program, and/or there are fewer 
than two, and/or the number of 
faculty appear grossly insufficient 
to support candidate learning.  

___ Evidence is provided that the 
program faculty total two full-time 
equivalents and/or has somewhat 
insufficient faculty to support 
candidate learning,  

___ Evidence is provided that 
program faculty total at least 
three full-time equivalents and 
are in sufficient numbers to 
support candidate learning.  

 ___ It is not apparent that any 
program faculty members hold 
doctoral degrees with 
specialization in school 
psychology and are actively 
engaged in school psychology.  

___ The program appears to have at 
least one faculty member with a 
doctoral degree with specialization in 
school psychology and others who 
may have school psychology 
credentials or experience, or other 

___ At least two school 
psychology program faculty 
members (including the 
program administrator) hold 
doctoral degrees with 
specialization in school 
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relevant degrees, but does not meet 
the standards for “Fully Acceptable.” 

psychology and are actively 
engaged in school 
psychology.  

 
___ Not 
applicable 
to program 

___ It cannot be determined 
what other faculty actually 
contribute to the program, or if 
their degrees and credentials 
support their responsibilities in the 
program.  

___ Some but not all other school 
psychology faculty members, as 
applicable to the program, hold 
doctoral degrees in psychology, 
education, or a closely related field 
with specializations supportive of 
responsibilities in the program.  

___ Other school psychology 
program faculty members, as 
applicable to the program, 
hold doctoral degrees in 
psychology, education, or a 
closely related field with 
specializations supportive of 
responsibilities in the program. 

Element 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

C.3 (for 
specialist 
level 
programs 
only) 

___ Program policy regarding the 
length of the program is unclear 
or consists of less than three years 
full-time study or equivalent, or 
policy is clear but practice (as 
evidenced in transcripts) is 
inconsistent with policy.   

___ Program policy requiring a 
minimum of three years of full-time 
study at the graduate level, or the 
equivalent if part-time is clear; 
practice (as evidenced in transcripts) 
is somewhat inconsistent with policy. 

___ The specialist program 
requires a minimum of three 
years of full-time study at the 
graduate level, or the 
equivalent if part-time; 
practice (as evidenced in 
transcripts) is consistent with 
policy. 

 ___ Program policy regarding the 
number of graduate semester 
hours is unclear or consists of less 
than 60 with at least 54 hours 
exclusive of credit for the 
supervised specialist-level 
internship, or policy is clear but 
practice (as evidenced in 
transcripts) is inconsistent with 
policy 

___ The specialist program requires at 
least 60 graduate semester hours or 
the equivalent, with at least 54 hours 
exclusive of credit for the supervised 
specialist-level internship, but practice 
(as evidenced in transcripts) is 
somewhat inconsistent with policy 

___ The specialist program 
requires at least 60 graduate 
semester hours or the 
equivalent, with at least 54 
hours exclusive of credit for 
the supervised specialist-level 
internship; practice (as 
evidenced in transcripts) is 
consistent with policy.  

 ___ Little or no evidence is 
provided of institutional 
documentation of completion of 

___ Program policy is to provide 
institutional documentation of 
specialist program completion, but 

___ Institutional 
documentation of completion 
of the school psychology 
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the school psychology specialist 
program, or evidence indicates 
that the only such 
documentation is provided prior 
to completion of internship.  

such documentation is inadequate or 
practice is not entirely consistent with 
policy.  

specialist program (e.g., 
degree, certificate of 
advanced study, or transcript 
notation) provided to 
graduates after completion of 
all requirements, including 
internship. (Note: this does not 
preclude programs from 
bestowing a non-terminal 
degree prior to internship as 
long as documentation is also 
provided after internship) 

Element 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

C.4 (for 
doctoral 
level 
programs 
only) 

___ Program policy regarding 
greater depth is absent or very 
unclear, or policy is clear but 
practice is inconsistent with 
policy.   

___ Program policy regarding greater 
depth is somewhat unclear, or policy 
is clear but practice is somewhat 
inconsistent with policy.   

___ The doctoral program 
provides greater depth in one 
or more school psychology 
competencies identified by 
the program; practice (as 
evidenced in transcripts) is 
consistent with policy. 

 ___ Program policy regarding 
minimum of four years of full-time 
study is unclear or less than four 
years, or policy is clear but 
practice (as evidenced in 
transcripts) is inconsistent with 
policy.   

___ Program policy regarding 
minimum of four years of full-time 
study is somewhat unclear, or policy is 
clear but practice (as evidenced in 
transcripts) is somewhat inconsistent 
with policy.   

___ The doctoral program 
requires a minimum of four 
years of full-time study at the 
graduate level, or the 
equivalent if part-time; 
practice (as evidenced in 
transcripts) is consistent with 
policy. 

 ___ Program policy regarding the 
total number of credit hours is 
unclear or consists of less than 90 
graduate semester hours or the 
equivalent, with at least 78 hours 

___ Program policy regarding at least 
90 graduate semester hours or the 
equivalent, with at least 78 hours 
exclusive of credit for the supervised 
doctoral internship experience and 

___ The doctoral program 
requires at least 90 graduate 
semester hours or the 
equivalent, with at least 78 
hours exclusive of credit for 
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exclusive of credit for the 
supervised doctoral internship 
experience and any terminal 
doctoral project (e.g., 
dissertation), or policy is clear but 
practice is consistent with policy.  

any terminal doctoral project (e.g., 
dissertation); practice is somewhat 
inconsistent with policy.  

the supervised doctoral 
internship experience and any 
terminal doctoral project (e.g., 
dissertation); practice is 
consistent with policy.  

 ___ Little or no evidence is 
provided to show institutional 
documentation of program 
completion, or evidence 
indicates that the only such 
documentation is provided prior 
to completion of internship.  

___ Program policy is to provide 
institutional documentation of 
doctoral program completion, but 
such documentation is inadequate or 
practice is not entirely consistent with 
policy.  

___ Institutional 
documentation of doctoral 
program completion (e.g., 
degree, certificate of 
advanced study, or transcript 
notation) provided to 
graduates after completion of 
all requirements, including 
internship (Note: this does not 
preclude programs from 
bestowing a non-terminal 
degree prior to internship as 
long as documentation is also 
provided after internship) 

Element 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

C.5 
 
___ Not 
applicable 
to program 

___ The program provides formal, 
ongoing opportunities for 
respecialization but does not 
document policies and 
practices, or its policies and/or 
practices are inadequate for 
ensuring that its requirements for 
such are consistent with NASP 
graduate preparation standards.  

___ The program provides formal, 
ongoing opportunities for 
respecialization, but policy and/or 
practice appears somewhat 
inadequate for ensuring that its 
requirements for respecialization are 
always consistent with NASP graduate 
preparation standards.  

___ If the program provides 
formal, ongoing opportunities 
for re-specialization it ensures 
via policy and practice that its 
requirements for such are 
consistent with NASP graduate 
preparation standards.  

 
___ Not 
applicable 

__ The program provides formal 
opportunities for re-
specialization, but it is not clear if 

__ The program provides formal 
opportunities for re-specialization, and 
evaluates candidates’ prior 

___ If the program provides 
formal opportunities for re-
specialization, it applies 
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to program or how prior courses/field 

experiences are evaluated to 
identify additional graduate 
courses and experiences 
necessary for candidates to 
meet school psychology 
program requirements, or the 
process that is employed is 
inadequate.  

courses/field experiences to identify 
additional graduate courses and 
experiences necessary for candidates 
to meet school psychology program 
requirements, but the process does 
not appear to be systematic and/or 
based on specific policies.  

systematic evaluation 
procedures to grant 
recognition of candidates’ 
prior courses/field experiences 
and identify additional 
graduate courses and 
experiences necessary for 
candidates to meet school 
psychology program 
requirements. (Also check the 
box if no formal, ongoing 
respecialization is provided.)  

CONDITION 
STANDARD I 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

Overall comments on exemplary practices, areas of concern, and/or recommendations for improvement:  
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NASP Program Approval Board 
Standards II - VIII Rubric 

 
Standard 

 
Not Acceptable 

 
Marginally Acceptable Fully Acceptable 

Standard II: Practices 
that Permeate all 
Aspects of Service 
Delivery: Data-Based 
Decision-Making 
and Accountability 

___ There is little or no evidence 
that candidates acquire 
knowledge of varied methods of 
assessment and data collection 
methods for identifying strengths 
and needs, developing effective 
services and programs, and 
measuring progress and 
outcomes. 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of varied methods of 
assessment and data collection 
methods for identifying strengths 
and needs, developing effective 
services and programs, and 
measuring progress and 
outcomes. 

___ There is strong evidence that 
candidates acquire knowledge of 
varied methods of assessment and 
data collection methods for 
identifying strengths and needs, 
developing effective services and 
programs, and measuring progress 
and outcomes. 

___There is little or no evidence 
that candidates demonstrate the 
skills to use psychological and 
educational assessment, data 
collection strategies, and 
technology resources and apply 
results to design, implement, and 
evaluate response to services 
and programs 

___ There is some or inconsistent 
evidence that candidates 
demonstrate the skills to use 
psychological and educational 
assessment, data collection 
strategies, and technology 
resources and apply results to 
design, implement, and evaluate 
response to services and programs 

___ There is strong evidence that 
candidates demonstrate the skills to 
use psychological and educational 
assessment, data collection 
strategies, and technology 
resources and apply results to 
design, implement, and evaluate 
response to services and programs 

Standard 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

Standard III: 
Practices that 
Permeate all Aspects 
of Service Delivery: 
Consultation and 
Collaboration 

___ There is little or no evidence 
that candidates acquire 
knowledge of varied methods of 
consultation, collaboration, and 
communication applicable to 
individuals, families, groups, and 
systems and used to promote 
effective implementation of 
services 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of varied methods of 
consultation, collaboration, and 
communication applicable to 
individuals, families, groups, and 
systems and used to promote 
effective implementation of 
services 

___ There is strong evidence that 
candidates acquire knowledge of 
varied methods of consultation, 
collaboration, and communication 
applicable to individuals, families, 
groups, and systems and used to 
promote effective implementation 
of services  

 ___ There is little or no evidence 
that candidates demonstrate the 
skills to consult, collaborate, and 

___ There is some or inconsistent 
evidence that candidates 
demonstrate the skills to consult, 

___ There is strong evidence that 
candidates demonstrate the skills to 
consult, collaborate, and 
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communicate with others during 
design, implementation, and 
evaluation of services and 
programs  

collaborate, and communicate 
with others during design, 
implementation, and evaluation 
of services and programs 

communicate with others during 
design, implementation, and 
evaluation of services and programs 

Standard 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

Standard IV: Direct 
and Indirect 
Services: Student 
Level Services 
 
 
4.1 Interventions and 
Instructional Support 
to Develop 
Academic Skills 

___ There is little or no evidence 
that candidates acquire 
knowledge of biological, cultural, 
and social influences on 
academic skills; human learning, 
cognitive, and developmental 
processes; and evidence-based 
curriculum and instructional 
strategies. 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of biological, cultural, 
and social influences on 
academic skills; human learning, 
cognitive, and developmental 
processes; and evidence-based 
curriculum and instructional 
strategies. 
 

___ There is strong evidence that 
candidates acquire knowledge of 
biological, cultural, and social 
influences on academic skills; 
human learning, cognitive, and 
developmental processes; and 
evidence-based curriculum and 
instructional strategies.  

 ___ There is little or no evidence 
that candidates, in collaboration 
with others, demonstrate skills to 
use assessment and data-
collection methods and to 
implement and evaluate services 
that support cognitive and 
academic skills. 

___ There is some or inconsistent 
evidence that candidates, in 
collaboration with others, 
demonstrate skills to use 
assessment and data-collection 
methods and to implement and 
evaluate services that support 
cognitive and academic skills. 

___ There is strong evidence that 
candidates, in collaboration with 
others, demonstrate skills to use 
assessment and data-collection 
methods and to implement and 
evaluate services that support 
cognitive and academic skills.  

4.2 Interventions and 
Mental Health 
Services to Develop 
Social and Life Skills 

___ There is little or no evidence 
that candidates acquire 
knowledge of biological, cultural, 
developmental, and social 
influences on behavior and 
mental health; behavioral and 
emotional impacts on learning 
and life skills; and evidence-
based strategies to promote 
social–emotional functioning and 
mental health 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of biological, cultural, 
developmental, and social 
influences on behavior and 
mental health; behavioral and 
emotional impacts on learning 
and life skills; and evidence-based 
strategies to promote social–
emotional functioning and mental 
health 

___ There is strong evidence that 
candidates acquire knowledge of 
biological, cultural, developmental, 
and social influences on behavior 
and mental health; behavioral and 
emotional impacts on learning and 
life skills; and evidence-based 
strategies to promote social–
emotional functioning and mental 
health 

 ___ There is little or no evidence 
that candidates, in collaboration 

___ There is some or inconsistent 
evidence that candidates, in 

___ There is strong evidence that 
candidates, in collaboration with 
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with others, demonstrate skills to 
use assessment and data-
collection methods and to 
implement and evaluate services 
that support socialization, 
learning, and mental health 

collaboration with others, 
demonstrate skills to use 
assessment and data-collection 
methods and to implement and 
evaluate services that support 
socialization, learning, and mental 
health 
 

others, demonstrate skills to use 
assessment and data-collection 
methods and to implement and 
evaluate services that support 
socialization, learning, and mental 
health 

Standard 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

Standard V: Direct 
and Indirect 
Services: Systems 
Level Services – 
Schools 
 
 
5.1 School-Wide 
Practices to Promote 
Learning  

___ There is little or no evidence 
that candidates acquire 
knowledge of school and systems 
structure, organization, and 
theory; general and special 
education; technology resources; 
and evidence-based school 
practices that promote 
academic outcomes, learning, 
social development, and mental 
health 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of school and systems 
structure, organization, and 
theory; general and special 
education; technology resources; 
and evidence-based school 
practices that promote academic 
outcomes, learning, social 
development, and mental health 

___ There is strong evidence that 
candidates acquire knowledge of 
school and systems structure, 
organization, and theory; general 
and special education; technology 
resources; and evidence-based 
school practices that promote 
academic outcomes, learning, 
social development, and mental 
health. 

 ___ There is little or no evidence 
that candidates, in collaboration 
with others, demonstrate skills to 
develop and implement 
practices and strategies to 
create and maintain effective 
and supportive learning 
environments for children and 
others 

___ There is some or inconsistent 
evidence that candidates, in 
collaboration with others, 
demonstrate skills to develop and 
implement practices and 
strategies to create and maintain 
effective and supportive learning 
environments for children and 
others 

___ There is strong evidence that 
candidates, in collaboration with 
others, demonstrate skills to develop 
and implement practices and 
strategies to create and maintain 
effective and supportive learning 
environments for children and others  
 

5.2 Preventive and 
Responsive Services 

___ There is little or no evidence 
that candidates acquire 
knowledge of principles and 
research related to resilience and 
risk factors in learning and mental 
health, services in schools and 
communities to support multi-

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of principles and 
research related to resilience and 
risk factors in learning and mental 
health, services in schools and 
communities to support multi-

___ There is strong evidence that 
candidates acquire knowledge of 
principles and research related to 
resilience and risk factors in learning 
and mental health, services in 
schools and communities to support 
multi-tiered prevention, and 
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tiered prevention, and evidence-
based strategies for effective 
crisis response 

tiered prevention, and evidence-
based strategies for effective crisis 
response 

evidence-based strategies for 
effective crisis response 

 There is little or no evidence that 
candidates, in collaboration with 
others, demonstrate skills to 
promote services that enhance 
learning, mental health, safety, 
and physical well-being through 
protective and adaptive factors 
and to implement effective crisis 
preparation, response, and 
recovery 

There is some or inconsistent 
evidence that candidates, in 
collaboration with others, 
demonstrate skills to promote 
services that enhance learning, 
mental health, safety, and 
physical well-being through 
protective and adaptive factors 
and to implement effective crisis 
preparation, response, and 
recovery 

___ There is strong evidence that 
candidates, in collaboration with 
others, demonstrate skills to 
promote services that enhance 
learning, mental health, safety, and 
physical well-being through 
protective and adaptive factors 
and to implement effective crisis 
preparation, response, and recovery 

Standard Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

Standard VI: Direct 
and Indirect 
Services: Systems 
Level Services – 
Family-School 
Collaboration  

___ There is little or no evidence 
that candidates acquire 
knowledge of principles and 
research related to family 
systems, strengths, needs, and 
culture; evidence-based 
strategies to support family 
influences on children’s learning, 
socialization, and mental health; 
and methods to develop 
collaboration between families 
and schools 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of principles and 
research related to family systems, 
strengths, needs, and culture; 
evidence-based strategies to 
support family influences on 
children’s learning, socialization, 
and mental health; and methods 
to develop collaboration between 
families and schools 

___ There is strong evidence that 
candidates acquire knowledge of 
principles and research related to 
family systems, strengths, needs, and 
culture; evidence-based strategies 
to support family influences on 
children’s learning, socialization, and 
mental health; and methods to 
develop collaboration between 
families and schools 

 ___ There is little or no evidence 
that candidates, in collaboration 
with others, demonstrate skills to 
design, implement, and evaluate 
services that respond to culture 
and context and facilitate family 
and school partnership/ 
interactions with community 
agencies for enhancement of 

___ There is some or inconsistent 
evidence that candidates, in 
collaboration with others, 
demonstrate skills to design, 
implement, and evaluate services 
that respond to culture and 
context and facilitate family and 
school partnership/ interactions 
with community agencies for 

___ There is strong evidence that 
candidates, in collaboration with 
others, demonstrate skills to design, 
implement, and evaluate services 
that respond to culture and context 
and facilitate family and school 
partnership/ interactions with 
community agencies for 
enhancement of academic and 
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academic and social–behavioral 
outcomes for children  

enhancement of academic and 
social–behavioral outcomes for 
children  

social–behavioral outcomes for 
children  

Standard Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

Standard VII: 
Foundations of 
School Psychologists’ 
Service Delivery: 
Diversity 
 

___ There is little or no evidence 
that candidates acquire 
knowledge of individual 
differences, abilities, disabilities, 
and other diverse characteristics; 
principles and research related to 
diversity factors for children, 
families, and schools, including 
factors related to culture, 
context, and individual and role 
differences; and evidence-based 
strategies to enhance services 
and address potential influences 
related to diversity 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of individual 
differences, abilities, disabilities, 
and other diverse characteristics; 
principles and research related to 
diversity factors for children, 
families, and schools, including 
factors related to culture, context, 
and individual and role 
differences; and evidence-based 
strategies to enhance services 
and address potential influences 
related to diversity 

___ There is strong evidence that 
candidates acquire knowledge of 
individual differences, abilities, 
disabilities, and other diverse 
characteristics; principles and 
research related to diversity factors 
for children, families, and schools, 
including factors related to culture, 
context, and individual and role 
differences; and evidence-based 
strategies to enhance services and 
address potential influences related 
to diversity 

 ___ There is little or no evidence 
that candidates demonstrate 
skills to provide professional 
services that promote effective 
functioning for individuals, 
families, and schools with diverse 
characteristics, cultures, and 
backgrounds and across multiple 
contexts, with recognition that an 
understanding and respect for 
diversity in development and 
learning and advocacy for social 
justice are foundations of all 
aspects of service delivery 

___ There is some or inconsistent 
evidence that candidates 
demonstrate skills to provide 
professional services that promote 
effective functioning for 
individuals, families, and schools 
with diverse characteristics, 
cultures, and backgrounds and 
across multiple contexts, with 
recognition that an understanding 
and respect for diversity in 
development and learning and 
advocacy for social justice are 
foundations of all aspects of 
service delivery 
 
 
 

___ There is strong evidence that 
candidates demonstrate skills to 
provide professional services that 
promote effective functioning for 
individuals, families, and schools with 
diverse characteristics, cultures, and 
backgrounds and across multiple 
contexts, with recognition that an 
understanding and respect for 
diversity in development and 
learning and advocacy for social 
justice are foundations of all aspects 
of service delivery 
 
 



2010 NASP Criteria for Program Review and Approval 12 
 
 

Standard 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

Standard VIII: 
Foundations of 
School Psychologists’ 
Service Delivery: 
Research, Program 
Evaluation, Legal, 
Ethical and 
Professional Practice 
 
8.1 Research, 
Program Evaluation, 
Legal, Ethical, and 
Professional Practice 
 

___ There is little or no evidence 
that candidates acquire 
knowledge of research design, 
statistics, measurement, varied 
data collection and analysis 
techniques, and program 
evaluation methods sufficient for 
understanding research and 
interpreting data in applied 
settings 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of research design, 
statistics, measurement, varied 
data collection and analysis 
techniques, and program 
evaluation methods sufficient for 
understanding research and 
interpreting data in applied 
settings 

___ There is strong evidence that 
candidates acquire knowledge of 
research design, statistics, 
measurement, varied data 
collection and analysis techniques, 
and program evaluation methods 
sufficient for understanding research 
and interpreting data in applied 
settings 

 ___ There is little or no evidence 
that candidates demonstrate 
skills to evaluate and apply 
research as a foundation for 
service delivery and, in 
collaboration with others, use 
various techniques and 
technology resources for data 
collection, measurement, 
analysis, and program evaluation 
to support effective practices at 
the individual, group, and/or 
systems levels 

___ There is some or inconsistent 
evidence that candidates 
demonstrate skills to evaluate and 
apply research as a foundation for 
service delivery and, in 
collaboration with others, use 
various techniques and 
technology resources for data 
collection, measurement, analysis, 
and program evaluation to 
support effective practices at the 
individual, group, and/or systems 
levels 

___ There is strong evidence that 
candidates demonstrate skills to 
evaluate and apply research as a 
foundation for service delivery and, 
in collaboration with others, use 
various techniques and technology 
resources for data collection, 
measurement, analysis, and 
program evaluation to support 
effective practices at the individual, 
group, and/or systems levels 

8.2 Legal, Ethical, 
and Professional 
Practice  

___ There is little or no evidence 
that candidates acquire 
knowledge of the history and 
foundations of school 
psychology; multiple service 
models and methods; ethical, 
legal, and professional standards; 
and other factors related to 

___ There is some or inconsistent 
evidence that candidates acquire 
knowledge of the history and 
foundations of school psychology; 
multiple service models and 
methods; ethical, legal, and 
professional standards; and other 
factors related to professional 

___ There is strong evidence that 
candidates acquire knowledge of 
the history and foundations of 
school psychology; multiple service 
models and methods; ethical, legal, 
and professional standards; and 
other factors related to professional 
identity and effective practice as 
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professional identity and effective 
practice as school psychologists 

identity and effective practice as 
school psychologists 

school psychologists 

 ___ There is little or no evidence 
that candidates demonstrate 
skills to provide services 
consistent with ethical, legal, and 
professional standards; engage in 
responsive ethical and 
professional decision-making; 
collaborate with other 
professionals 

___ There is some or inconsistent 
evidence that candidates 
demonstrate skills to provide 
services consistent with ethical, 
legal, and professional standards; 
engage in responsive ethical and 
professional decision-making; 
collaborate with other 
professionals 

___ There is strong evidence that 
candidates demonstrate skills to 
provide services consistent with 
ethical, legal, and professional 
standards; engage in responsive 
ethical and professional decision-
making; collaborate with other 
professionals 

 ___ There is little or no evidence 
that candidates apply 
professional work characteristics 
needed for effective practice as 
school psychologists, including 
respect for human diversity and 
social justice, communication 
skills, effective interpersonal skills, 
responsibility, adaptability, 
initiative, dependability, and 
technology skills 

___ There is some or inconsistent 
evidence that candidates apply 
professional work characteristics 
needed for effective practice as 
school psychologists, including 
respect for human diversity and 
social justice, communication skills, 
effective interpersonal skills, 
responsibility, adaptability, 
initiative, dependability, and 
technology skills 

___ There is strong evidence that 
candidates apply professional work 
characteristics needed for effective 
practice as school psychologists, 
including respect for human diversity 
and social justice, communication 
skills, effective interpersonal skills, 
responsibility, adaptability, initiative, 
dependability, and technology skills 

Overall comments on exemplary practices, areas of concern, and/or recommendations for improvement:  
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NASP Program Approval Board 
Program Assessments Rubric 

 
Assessment 

 
Not Acceptable 

 
Marginally Acceptable Fully Acceptable 

1. Praxis II or State 
Exam  
 
Guideline to how 
evidence is 
evaluated: 
 
Is there a chart that 
reveals Praxis II (or 
state exam) by 
cohort? 
 
Is the chart above 
summarized by 
cohort? 
 
Is the chart above 
summarized by 
percent of 
candidates that 
passed based on 
program Standards? 

__ Exam is not required for all 
candidates 

__ Exam is taken by most or all 
candidates, but it is unclear if it is 
required. 

__ Exam is required for all 
candidates. 

__ No data provided, or data 
provided for less than one full 
cohort  

__ Data and total N provided for 
only one full cohort, or data for 
more than two candidates are 
missing (if applicable, data also 
provided for each degree or 
location) 

__ Data and total N provided for 
two full cohorts, with perhaps one 
or two candidates missing (if 
applicable, data also provided for 
each degree or location) 
 

___ It cannot be determined 
exactly what data are 
summarized, what the program 
pass score is,  

__ Data are in the form of overall 
cohort means or other form that 
does not distinguish the number 
and/or percent of candidates that 
passed based on program 
Standards. 

__ Data are clearly summarized in 
the form of frequencies or other 
form that clearly distinguishes the 
number and/or percent of 
candidates that passed based on 
program Standards.  

Is there a chart that 
provides cohort data 
by subtest scores on 
Praxis II (or state 
exam)? 

__ Test category/subtest data in 
the form of frequencies are not 
provided or are grossly incomplete 

__ Test category/subtest data in 
the form of frequencies are 
provided, but are somewhat 
incomplete or confusing.  

__ Test category/subtest data in the 
form of frequencies are complete 
and clearly summarized 

Is there a chart (or a 
component of the 
chart above) that 
links test category 
data to NASP 

__ Program has not linked test 
category data to NASP Standards 
s.  

___ Program has attempted to link 
test category data to NASP 
Standards but links are somewhat 
unclear or sometimes not 
appropriate  

___ Program has clearly linked test 
category data to relevant NASP 
Standards s 
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Standards s? 
Does part of the 
chart clearly provide 
pass rate by cohort? 
 

__ Pass rate cannot be 
determined, or is less than 60% 

__ The program has a pass rate of 
between 60% and 79% 

__ The program has attained a pass 
rate of at least 80% 

Assessment 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

2. Course Grades 
 
Guideline to how 
evidence is 
evaluated: 
 
Is there a required 
course sequence 
provided to 
candidates? If 
course substitutions 
are allowed, is it 
clear to candidates 
how the substitutions 
are related to the 
original course? 
 
 (The information 
above may be 
found in a variety of 
documents, but 
often seen in 
Program 
Handbooks) 
 
Do all submitted 
student transcripts 
reflect course 
sequence? 
 

__ Evidence suggests that some 
key courses are not required in 
policy, or are reported to be 
required but not taken by 
candidates, with substitutions or 
exceptions not clearly explained.  
 
 
 

__ Evidence suggests that a few 
cited courses, although required in 
policy, are not taken by some 
candidates, with substitutions or 
exceptions not clearly explained.  
 
 

__ Evidence indicates that cited 
courses are required, and are 
taken by all candidates with very 
few if any substitutions, and 
substitutions are clearly explained.  
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Is there a document 
provided to students 
that clearly show a 
link between courses 
and NASP 
Standards? 
 

__ Insufficient information 
provided to determine a link 
between course content and 
NASP Standards. 

__ Sufficient information provided 
for most courses to show the link 
between course content and 
NASP Standards, but not at the 
level of the Fully Acceptable 
response.  
 
Substitutions for courses provide 
limited link between course 
content and NASP Standards 

__ Sufficient information provided 
for all courses to show the link 
between course content and NASP 
Standards, with only one or two 
exceptions. 
 
 
Substitutions for courses provide 
clear link between course content 
and NASP Standards 

Is a chart 
summarizing data 
(class grades or 
grades on projects 
from classes that 
match NASP 
Standards) 
provided? 
 

__ No grade data provided, or are 
for less than one full cohort, or 
significant data are missing (or not 
for each degree or location, if 
applicable) 
 
No reason(s) for missing data are 
provided 

__ Grade data and total N 
provided for only one full cohort, 
or some data are missing. (if 
applicable, for different degrees 
and/or locations) 
 
Reason(s) for missing data are not 
clearly explained 

__ Grade data and total N 
provided for two full cohorts, with 
little if any missing data (if 
applicable, for different degrees 
and/or locations) 
 
Reason(s) for missing data are 
clearly explained. 

 __ No university grading system or 
pass score cited 
 

__ University grading system and 
minimum pass grade for program 
and/or university may be 
discussed but one or the other is 
unclear 

__ University grading system, and 
minimum pass grade for program 
and/or university are provided and 
are clear 

Is there a data chart 
that reveals 
frequencies (or other 
form) of candidates 
meeting or 
surpassing program 
expectations?  
 
Is the form clearly 
documenting 
performance by 
cohort? 
 

__ Data are poorly summarized, 
noticeably incomplete, or 
confusing 

__ Data for each cohort are in the 
form of means or other form that 
does not distinguish the number 
and/or percent of candidates that 
meet or surpass expectations.  

__ Data for each cohort are in the 
form of frequencies or other mode 
that clearly distinguishes the 
number and/or percent of 
candidates that meet or surpass 
program expectations.  



2010 NASP Criteria for Program Review and Approval 17 
 
 
Is there a clear link 
between class 
grades or projects 
related to NASP 
Standards? 

__ Program has not linked grade 
data from three or four required 
courses to relevant NASP 
performance-based standards s, 
or links are unclear or not 
appropriate 

___Program has attempted to link 
grade data from   three or four 
required courses to NASP 
performance-based standards s 
with most, but possibly not all, links 
clear and appropriate 

___ Program has clearly linked all 
grade data from three or four 
required courses to relevant NASP 
performance-based standards s  

 __ It is mostly unclear if the 
content/knowledge base portion 
of all seven performance-based 
NASP Standards are covered, or it 
is apparent that more than two 
are not covered.  

__ The content/knowledge base 
portion of all but one or two NASP 
performance-based standards are 
reflected in course/grades 

__ The content/knowledge base 
portion of all seven NASP 
performance-based standards are 
reflected in courses/grades 

Comment regarding evidence of candidate knowledge (insert here and in NCATE Part C Table item C.1 
 
 
 
 
 
Assessment 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

3. Practica 
Performance 
Assessment 
 
Guideline to how 
evidence is 
evaluated: 
 
Is there a form 
designated to 
evaluate practica 
experiences? 

__ Practica performance 
assessment does not appear to be 
required  

__ Practica performance 
assessment appears to be 
completed for most or all 
candidates, but it is unclear if it is 
required  

__ Practica performance 
assessment is required by policy. 

Does the evaluation 
form provide enough 
questions s to assess 
skills relevant to NASP 
Standards? 

__ Practica assessment is very 
limited and addresses few key skills 
relevant to NASP Standards 

__ Practica assessment addresses 
most key skills relevant to NASP 
Standards but some important skills 
are missing.  

__ Practica assessment addresses 
all or almost all key skills relevant to 
NASP Standards. Assessment may 
combine evaluations across various 
practica experiences.  
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Is there enough 
depth and breath to 
the evaluation form 
to determine 
whether key skill 
areas are being 
assessed? For 
example, are there 
enough questions s 
on the evaluation 
form to determine 
whether a 
candidate is able to 
use the results from 
an assessment to 
create and evaluate 
a treatment plan? 

__ Insufficient items are included 
for all or most key skills area and/or 
NASP Standards in sufficient depth 
and breadth for this level of 
preparation. 

__ Sufficient items are included to 
assess some but not all NASP 
performance-based standards in 
sufficient depth and breadth for 
this level of preparation.  

__ Sufficient items are included to 
assess all NASP performance-based 
standards in sufficient depth and 
breadth for this level of 
preparation. 

Is there a rating 
scale/rubric for each 
question ? 
 
Is the rating scale 
(acceptable but not 
limited to a Likert 
scale) broad enough 
to determine 
expected levels of 
performance? 
 

__ The performance standards, 
rating scale, or rubric is absent, 
confusing, vague, or 
inappropriate for this level of 
preparation.  

__ The performance standards, 
rating scale, or rubric is very broad, 
somewhat unclear, or of 
questionable appropriateness for 
this level of preparation.  

__ Clear performance standards, 
rating scale, or a rubric that 
specifies expected levels of 
performance appropriate for this 
level of preparation is included 

Did the program 
provide complete 
and comprehensive 
data for two 
cohorts?  

__ No data are provided, or data 
are provided for less than one full 
cohort (or not for each degree or 
location, if applicable) 

__ Data and total N are provided 
for only one full cohort, with limited 
missing data for a second full 
cohort (i.e., more than two 
candidates are missing). (If 
applicable, for different degrees 
and/or locations) 
 

__ Data and total N are provided 
for two full cohorts, with no more 
than one or two candidates missing 
across both cohorts. (If applicable, 
for different degrees and/or 
locations) 
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Reason(s) for missing data are not 
clearly explained. 
 

 
Reason(s) for missing data are 
clearly explained. 
 

Is documentation 
provided reporting 
minimum 
expectations for 
performance in 
practica settings? 
(This documentation 
can be found in a 
variety of documents 
but often found in 
Student Handbook, 
Practicum 
Handbook, or 
Practicum course 
syllabi if provided)  
 
Did the program 
provide guidance to 
NASP reviewers on 
where to find this 
documentation? 

__ Minimum performance score is 
not apparent or cited, or does not 
appear appropriate for this level 
of preparation 

__ Minimum performance score is 
somewhat unclear or is of 
questionable appropriateness for 
this level of preparation. 

__ Minimum performance score is 
apparent, or is cited and appears 
appropriate for this level of 
preparation 

Did the program 
provide data tables 
that clearly 
summarize their 
practicum 
evaluation form? 

__ Data are poorly summarized or 
grossly incomplete or confusing.  
 

__ Data are in the form of means 
or some other form that provides 
adequate information to 
distinguish the number and/or 
percent of candidates that meet 
or surpass minimum program 
expectations.    
 
While adequate, the data are not 
unambiguously clear on number 
and/or percentage of candidates 
that meet or surpass minimum 

__ Data are in the form of 
frequencies or other form that 
clearly distinguishes the number 
and/or percent of students that 
meet or surpass minimum program 
expectations 
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program expectations.  
Did the program 
clearly and 
accurately link items 
on the practica 
evaluation form to 
NASP Standards s? 

__ Program has not linked data to 
NASP Standards.  

___ Program has attempted to link 
data to NASP Standards but links 
are somewhat unclear or 
sometimes not relevant 

___ Program has clearly linked data 
to relevant NASP Standards 

Did the program 
collect and analyze 
data in a form that 
allows program 
faculty to 
discriminate 
between low, 
medium, and high 
performance 
(aggregated by 
student and 
aggregated by skill) 
on skills related to 
practica?  

__ The assessment does not 
appear to discriminate at all 
between levels of performance 
and thus provides no data for 
program improvement 

__ It is unclear that the assessment 
discriminates levels of 
performance or provides data 
useful for program improvement 

__ Data show that the assessment 
discriminates levels of performance 
so that the program can use data 
for program improvement 
 

Assessment 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

4. Intern 
Performance 
Assessment 
 
Guideline to how 
evidence is 
evaluated: 
 
Is there a form 
designated to 
evaluate internship 
experiences? 
 

__ Intern performance assessment 
is not required for all candidates 

__ Intern performance assessment 
is completed for all or most 
candidates but it is unclear if is 
required  

__ Intern performance assessment is 
required by policy for all 
candidates. 

Does the evaluation __ It is unclear if all seven __ All seven performance-based __ All seven performance-based 
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form provide enough 
questions s to assess 
skills relevant to all 
seven NASP 
Standards? 

standards are covered, or it is 
apparent that at least one 
standard is not covered.  

standards are covered 
 
 
 

standards are covered 

Is there enough 
depth to the 
evaluation form to 
determine whether 
key skill areas are 
being assessed? For 
example, are there 
enough questions s 
on the evaluation 
form to determine 
whether a 
candidate is able to 
use the results from 
an assessment to 
create and evaluate 
a treatment plan? 

__ Insufficient items are included 
for all or most key skill areas and/or 
NASP Standards in sufficient depth 
and breadth for this level of 
preparation. 

__ Insufficient items are included 
for some skill areas and/or NASP 
Standards in sufficient depth and 
breadth for this level of 
preparation 

__ Sufficient items are included to 
assess key skill areas and NASP 
Standards in sufficient depth and 
breadth for this level of 
preparation. 

Is there a rating 
scale/rubric for each 
question? 
 
Is the rating scale 
(acceptable but not 
limited to a Likert 
scale) broad enough 
to determine 
expected levels of 
performance? 
 

__ The performance Standards, 
rating scale, or rubric is absent, 
confusing, vague, or 
inappropriate for this level of 
preparation.  

__ The performance standards, 
rating scale, or rubric is very broad, 
somewhat unclear, or of 
questionable appropriateness for 
this level of preparation.  

__ Clear performance standards, 
rating scale, or a rubric that 
specifies expected levels of 
performance appropriate for this 
level of preparation is included 

Did the program 
provide complete 
and comprehensive 
data for two 

__ No data are provided, or data 
are provided for less than one full 
cohort (or not for each degree or 
location, if applicable) 

Data are provided for one full 
cohort, or data for more than two 
candidates are missing. (if 
applicable, for different degrees 

__ Data and total N are provided 
for two full cohorts, with no more 
than one or two candidates missing 
(if applicable, for different degrees 
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cohorts? and/or locations) 

 
Reason(s) for missing data are not 
clearly explained. 

and/or locations) 
 
Reason(s) for missing data are 
clearly explained. 
 

Is documentation 
provided reporting 
minimum 
expectations for 
performance in the 
internship setting? 
(This documentation 
can be found in a 
variety of documents 
but often found in 
Student Handbook, 
Internship Handbook, 
or Intern course 
syllabi)  
 
 

__ Minimum performance score is 
not apparent, or does not appear 
appropriate 

__ Minimum performance score is 
somewhat unclear 

__ Minimum performance score is 
apparent, or is cited and appears 
appropriate 

Did the program 
provide data tables 
that clearly 
summarize their 
internship evaluation 
form? 

__ Data are poorly summarized or 
grossly incomplete or confusing.  
 

__ Data are in the form of means 
or other form that provides 
adequate information to 
distinguish the number and/or 
percent of candidates that meet 
or surpass minimum program 
expectations. 
 
 
While adequate, the data are not 
unambiguously clear on number 
and/or percentage of candidates 
that meet or surpass minimum 
program expectations. 

__ Data are in the form of 
frequencies or other form that 
clearly distinguishes the number 
and/or percent of candidates that 
meet or surpass minimum program 
expectations 
 

Did the program 
clearly and 

__ Program has not linked data to 
NASP Standards.  

___ Program has attempted to link 
data to NASP Standards but links 

___ Program has clearly linked data 
to relevant NASP Standards 
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accurately link items 
on the internship 
evaluation form to 
NASP Standards s? 

are somewhat unclear or 
sometimes not relevant 

Did the program 
collect and analyze 
data in a form that 
allows program 
faculty to 
discriminate 
between low, 
medium, and high 
performance 
(aggregated by 
student and 
aggregated by skill) 
on skills related to 
internship? 
 

__ The assessment does not 
appear to discriminate at all 
between levels of performance 
and thus provides no data for 
program improvement 

__ It is unclear that the assessment 
discriminates levels of 
performance or provides data 
useful for program improvement 

__ Data show that the assessment 
discriminates levels of performance 
so that the program can use data 
for program improvement 
 

Assessment 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

5. Performance 
Based Skills 
Assessment  

__ Performance-based assessment 
does not appear to be required  

__ Performance-based assessment 
is completed for all or most 
candidates, but it is unclear if it is 
required  

__ Performance-based assessment 
is required by policy for all 
candidates. 

 __ Assessment does not appear to 
focus on performance during 
internship  

__ Unclear if assessment focuses 
on performance during internship, 
or includes only some cases 
completed during internship 

__ Assessment focuses on 
performance during internship 

 __ Performance-based assessment 
is very limited and addresses few 
key skills relevant to NASP 
Standards 

__ Performance-based assessment 
addresses most key skills relevant 
to NASP Standards but some 
important skills are missing.  

__ Performance-based assessment 
addresses all or almost all key skills 
relevant to NASP Standards. 

 __ The performance standards or 
rubric are missing, vague, or very 
unclear 

__ The performance standards or 
rubric is very general or somewhat 
unclear  

__ Clear performance standards or 
a rubric are included 

 __ No data are provided, or data Data and total N are provided for __ Data and total N are provided 
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are provided for less than one full 
cohort (or not for each degree or 
location, if applicable) 

one full cohort, or data for more 
than two candidates are missing 
(if applicable, for different degrees 
and/or locations) 

for two full cohorts, with few if any 
candidates missing (if applicable, 
for different degrees and/or 
locations) 
 

 __ Minimum program 
performance score is not 
apparent, or does not appear 
appropriate 

__ Minimum program performance 
score is somewhat unclear  

__ Minimum program performance 
score is apparent, or is cited and 
appears appropriate 

 __ Data are poorly summarized or 
grossly incomplete or confusing.  

__ Data are in the form of means 
or other form that does not 
distinguish the number and/or 
percent of candidates that meet 
or surpass minimum program 
expectations 

__ Data are in the form of 
frequencies or other form that 
clearly distinguishes the number 
and/or percent of candidates that 
meet or surpass minimum program 
expectations. 
 

 __ Program has not linked data to 
NASP Standards.  

___ Program has attempted to link 
data to NASP Standards but links 
are somewhat unclear or 
sometimes not relevant 
 

___ Program has clearly linked data 
to relevant NASP Standards 

 __ The assessment does not 
appear to discriminate at all 
between levels of performance 
and thus provides no data for 
program improvement 
 

__ It is unclear that the assessment 
discriminates levels of 
performance or provides data 
useful for program improvement 

__ Data show that the assessment 
discriminates levels of performance 
so that the program can use data 
for program improvement 
 

Comment regarding evidence of candidate skills (insert here and in NCATE Part C Table item C.2) 
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Assessment 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

6. Assessment of 
Positive Impact 

__ Assessment of positive impact 
does not appear to be required of 
all candidates 

__ Assessment of positive impact is 
completed for all or most 
candidates but it is unclear if it is 
required.  

__ Assessment of positive impact is 
required of all candidates 

 __ Assessment of positive impact is 
not required of all candidates as 
either part of assessment five or as 
a stand-alone assessment, or does 
not include a behavioral or 
academic case. 

__ Assessment of positive impact is 
required of all candidates as either 
part of assessment five or as a 
stand-alone assessment,, and 
includes a behavioral or 
academic case, or is not specified  

__ Assessment of positive impact is 
required of all candidates as either 
part of assessment five or as a 
stand-alone assessment, and 
includes least one behavioral and 
one academic case 
 

 
 __ The performance standards or 

rubric are missing, very unclear, or 
much too general to be useful in 
assessing positive impact 

__ It is unclear if a common, 
standard approach to assessing 
positive impact is required, or the 
rubric used by faculty to assess 
positive impact is somewhat 
unclear or general 

__ The program either requires 
candidates to use a common, 
standard approach to assessing 
positive impact OR uses a rubric by 
which faculty assess positive 
impact based on data provided by 
candidates 

 __ No data are provided, or are 
for less than one full cohort 

Data are provided for one full 
cohort, or data for more than two 
candidates are missing (if 
applicable, for different degrees 
and/or locations) 

__ Data and total N are provided 
for two full cohorts, with few if any 
candidates missing. (if applicable, 
for different degrees and/or 
locations) 
 

 __ Minimum performance 
expectation is not apparent, or 
does not appear appropriate 
 

__ Minimum performance 
expectation is somewhat unclear 
and/or is of questionable 
appropriateness 

__ Minimum performance 
expectation is apparent, or is cited 
and appears appropriate 

 __ Data are poorly summarized or 
grossly incomplete or confusing.  
 

__ Data are in the form of means 
or other form that does not 
distinguish the number and/or 
percent of candidates that meet 

__ Data are in the form of 
frequencies or other form that 
clearly distinguishes the number 
and/or percent of students that 
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or surpass minimum program 
expectations 

meet or surpass minimum program 
expectations. 

 __ The assessment does not 
appear to discriminate at all 
between levels of performance 
and thus provides no data for 
program improvement 

__ It is unclear that the assessment 
discriminates levels of 
performance or provides data 
useful for program improvement 

__ Data show that the assessment 
discriminates levels of performance 
so that the program can use data 
for program improvement 
 

Comment regarding program evidence of candidate effects on P-12 student learning (insert here and in NCATE Part C Table item 
C.3) 
 
7. Comments on Optional Assessment 7: 
 
 
 
 
8. Comments on Optional Assessment 8: 
 
 
 
 
Comments on the program’s analysis of results and use of results for program improvement. Does the program appear to have validly 
analyzed results and drawn conclusions? Does the program appear to have made improvements based on assessment results? 
(Insert here and in NCATE Part D Table) 

Overall comments on exemplary practices, areas of concern, and/or recommendations for improvement, if any: 
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NASP Program Approval Board 
Standard IX - Practica and Internships in School Psychology 

 
Element 

 
Not Acceptable 

 
Marginally Acceptable Fully Acceptable 

9.1.  ___ The program does not 
require practica experiences for 
academic credit, or 
documentation of associated 
academic credit is lacking 

___ The program requires field-based 
experiences associated with courses 
but they are not clearly described as 
practica or documentation of 
associated academic credit is 
unclear 

___ Completion of practica, for 
academic credit or otherwise is 
documented by the institution 

___Transcripts are inconsistent 
with policy or the program lacks 
written policy that indicates 
practica are distinct from and 
precede, the school psychology 
internship  

___It is unclear from transcripts or 
written policy if practica are distinct 
from and precede, the school 
psychology internship or some 
practica experiences occur 
concurrently with internship  

___Transcripts and/or written 
policy provides evidence that 
practica are distinct from and 
precede, the school psychology 
internship 

___There is a lack of 
documentation that required 
activities and systematic 
evaluation of skills are 
completed in settings relevant 
to program objectives for 
development of candidate skills 
 

___It is unclear if required activities 
and systematic evaluation of skills are 
completed in settings relevant to 
program objectives for development 
of candidate skills 
 

___Written policy provides 
evidence that specific, required 
activities and systematic 
development and evaluation of 
skills are completed in settings 
relevant to program objectives 
for development of candidate 
skills 
 

___Specific, required activities 
and systematic development 
and evaluation of skills that are 
consistent with goals of the 
program are not described in 
policy 

___Written policy is vague or unclear 
in regard to specific, required 
activities and systematic 
development and evaluation of skills 
that are consistent with goals of the 
program  

___Written policy provides 
evidence of specific, required 
activities and systematic 
development and evaluation of 
skills that are consistent with 
goals of the program  

___Specific, required activities 
and systematic development 

___Written policy is vague or unclear 
in regard to specific, required 

___Written policy provides 
evidence that specific, required 
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and evaluation of skills that 
emphasize human diversity are 
not emphasized in practica  
 

activities and systematic 
development and evaluation of skills 
that emphasize human diversity are 
emphasized in practica 

activities and systematic 
development and evaluation of 
skills that emphasize human 
diversity are emphasized in 
practica  

___There is no evidence that the 
program provides direct 
oversight of the practicum 
experience  

___Written policy is vague or unclear 
in regard to the program’s provision 
of direct oversight to ensure 
appropriateness of the placement, 
activities, supervision, and 
collaboration with the placement 
sites and practicum supervisors 
 

___Written policy provides 
evidence of direct oversight by 
the program to ensure 
appropriateness of the 
placement, activities, 
supervision, and collaboration 
with the placement sites and 
practicum supervisors 
 

___ Written policy is lacking in 
regard to the program’s 
supervision of candidates by 
program faculty and qualified 
practicum supervisors to ensure 
that candidates are developing 
professional work characteristics 
and designated competencies 
 

___ Written policy is vague or unclear 
in regard to the program’s 
supervision of candidates by 
program faculty and qualified 
practicum supervisors to ensure that 
candidates are developing 
professional work characteristics and 
designated competencies 
 

___ The program provides 
written policy or other evidence 
(e.g. field-supervisor evaluation 
forms; site visit forms) of close 
supervision of candidates by 
program faculty and qualified 
practicum supervisors to ensure 
that candidates are developing 
professional work characteristics 
and designated competencies 
 

___ There is no evidence of 
policy and/or procedures for 
practica performance 
assessment 
 

___ Policy and procedures for 
practica performance assessment 
are unclear or vague. 

___ Policy and procedures for 
systematic performance-based 
evaluation by field supervisors 
and program faculty are clearly 
articulated in written policy (e.g. 
practicum guidelines, program 
handbook). 
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Element 

 
Not Acceptable 

 
Marginally Acceptable Fully Acceptable 

9.2 ___ The school psychology 
program does not require a 
culminating internship in school 
psychology for academic credit 
or the internship is completed at 
the same time as or before 
critical coursework has been 
completed and thus is not a 
culminating experience, or the 
internship appears to be 
completed more as initial 
employment than as a training 
experience.  

___ The school psychology program 
requires a culminating internship in 
school psychology that is completed 
for academic credit but it is unclear 
in written materials if the internship is 
comprehensive, supervised, and/or 
carefully evaluated as a training 
experience.  

___ The school psychology 
program requires a 
comprehensive, supervised, and 
carefully evaluated internship in 
school psychology that is 
completed for academic credit 
and otherwise documented as 
a training experience, 
 
 
 

 ___ The internship is narrow in 
scope and emphasizes one or a 
few areas rather than provide 
candidates with the opportunity 
to integrate, apply, and attain 
the full range of comprehensive 
school psychology 
competencies. 

___ The internship experience 
emphasizes most areas constituting a 
full range of comprehensive school 
psychology competencies, but one 
or more major areas (e.g. data-
based decision-making, consultation 
and collaboration) are not 
represented in policy or practice.  

___ The internship experience as 
documented in policy and 
practice emphasizes breadth 
and quality of experience so 
that candidates have the 
opportunity to integrate, apply, 
and attain the full range of 
comprehensive school 
psychology competencies  

 ___ It is not apparent that the 
internship experience requires 
activities that ensure candidates 
can provide school psychology 
services that result in direct, 
measurable, and positive 
impact on children, families, 
schools, and/or other 
consumers.  

___ Internship guidelines or syllabi are 
unclear or vague in regard to 
required activities that ensure 
candidates can provide school 
psychology services that result in 
direct, measurable, and positive 
impact on children, families, schools, 
and/or other consumers. 

___ Internship guidelines or 
syllabi indicate that the 
internship experience 
emphasizes the provision of 
professional school psychology 
services that result in direct, 
measurable, and positive 
impact on children, families, 
schools, and/or other 
consumers. 
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 ___ There are no formative and 

summative performance-based 
evaluations of interns 
completed either by program 
faculty or field-based 
supervisors. 

___ Formative and summative 
performance-based evaluations of 
interns completed by program 
faculty and field-based supervisors 
are used but do not evaluate the full 
range of competencies and/or 
professional work characteristics 
needed for effective practice as 
school psychologists. 

___ Formative and summative 
performance-based evaluations 
of interns completed by both 
program faculty and field-
based supervisors are 
comprehensive ensure that 
interns demonstrate professional 
work characteristics and attain 
competencies needed for 
effective practice as school 
psychologists. 

Element 
 

Not Acceptable 
 

Marginally Acceptable Fully Acceptable 

9.3 ___ The program does not 
present documentation of 
policy and practice that interns 
complete a minimum of 1200 
clock hours completed on a full-
time basis over one year or at 
least a half-time basis over two 
consecutive years, including a 
minimum of 600 hours 
completed in a school setting.  

___ The program presents 
documentation of policy that interns 
complete a minimum of 1200 clock 
hours completed on a full-time basis 
over one year or at least a half-time 
basis over two consecutive years, 
including a minimum of 600 hours 
completed in a school setting, but 
evidence of practice is unclear or 
inconsistent with policy. 

___ The program presents 
documentation of policy and 
practice that interns complete a 
minimum of 1200 clock hours 
(1500 for doctoral) completed 
on a full-time basis over one 
year or at least a half-time basis 
over two consecutive years, 
including a minimum of 600 
hours completed in a school 
setting. 

9.4 __ The program does not 
provide evidence of policy or 
practice that each intern 
receives field-based supervision 
from a school psychologist 
holding the appropriate state 
credential 

__ The program provides evidence of 
policy that each intern receives field-
based supervision from a school 
psychologist holding the appropriate 
state credential, but evidence of 
practice is unclear or inconsistent 
with policy. 

___ The program provides 
evidence of policy and practice 
that each intern receives field-
based supervision from a school 
psychologist holding the 
appropriate state credential  

 __ The program does not 
provide evidence of policy or 
practice that each intern 

__ The program provides evidence of 
policy that each intern receives field-
based supervision an average of at 

___The program provides 
evidence of policy and practice 
that each intern receives field-
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receives field-based supervision 
an average of at least two hours 
per full-time week, primarily on 
an individual, face-to-face basis 

least two hours per full-time week, 
primarily on an individual, face-to-
face basis, but evidence of practice 
is unclear or inconsistent with policy. 

based supervision an average 
of at least two hours per full-time 
week, primarily on an individual, 
face-to-face basis. 

9.5  ___ No written plan specifying 
collaborative responsibilities of 
the school psychology program 
and internship site is required by 
policy. 

 ___ A written plan specifying 
collaborative responsibilities of the 
school psychology program and 
internship site is required by policy 
but the description of the 
responsibilities in the written plan is 
not comprehensive, or is vague or 
general.  

___ A written plan specifying 
collaborative responsibilities of 
the school psychology program 
and internship site in providing 
supervision and support and 
ensuring that internship 
objectives are achieved is 
required by policy. 

9.6 ___ There does not appear to be 
a clear, systematic process for 
determining if interns 
demonstrate competencies to 
begin effective practice as 
school psychologists, evidenced 
by direct, measurable, positive 
impact on children, families, 
schools, and other consumers.  

___ The process by which program 
faculty ensure that interns 
demonstrate competencies to begin 
effective practice as school 
psychologists, evidenced by direct, 
measurable, positive impact on 
children, families, schools, and other 
consumers, is not systematically 
employed, is vague or is unclear. 

___ The school psychology 
program employs a systematic, 
valid process by which program 
faculty ensure that interns 
demonstrate competencies to 
begin effective practice as 
school psychologists, evidenced 
by direct, measurable, positive 
impact on children, families, 
schools, and other consumers. 

STANDARD 
IX 

___Not Acceptable 
 

___Marginally Acceptable ___Fully Acceptable 

Overall comments on exemplary practices, areas of concern, and/or recommendations for improvement:  
 
 
 
 
 
 
 
 
 


